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Arts and the Adolescent project, 238-9 

Artusi/Monteverdi controversy, 56 

assessment: at end of Key Stage 3: 28; peer 
assessment, 51-62; self-assessment, 
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201; multi-media package, 180; music 
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and music technology, 202, 204, 209; 
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in whole-brain approach, 253, 256-7 
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Montgomery, Wes, 265 

mood, effect of music on, 135 

Moses, Bob, 266 
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93; lack of, 26; learning strategies and, 
276-7, 288; role in learning, 40; and 
practice, 66-7; and whole-brain 
approach, 253, 259; within a team, 54 

Mozart, Wolfgang Amadeus, 140-41; and 
learning, 128, 129-30 

multi-media software package, 180 

Murray, Andy, 100-2 

music: aesthetic theory, | 15-22; classical / 
non-classical, 130; constituent elements, 
43-4; ‘elegant pastime’, 40 see also 
Western music 

music education: effects on general education, 
123-35; IT and, 201-2; need for wide 
range of experiences, 17; rights and 
wrongs of, 117, 237-43 

Music Education Council, 23, 29 

music reading see notation 

music technology, 197-212 

musical understanding, indicators of, 5—17 

musicality see ability 
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National Curriculum see under curriculum 
nature/nurture debate, 45-6 
Nelson, Sheila, 179-80 
Nichols, Sue, 98-9 
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51-62; post-primary curriculum, 
21-37 
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emphasis on, 16, 253-4, 260; sight- 
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singing, 102-3; and voice-leading 
analysis, 183 
note-by-note approach, 181, 254 


opera, 106-8; Chinese, 231; three projects 
studied, 139-56 

optional music, see compulsory/optional 

oral presentation, 51, 54 

organ: case study of learning strategies, 
277-86 

Oriental music, 297-9; see also Hong Kong 

Oxford University, 61 


parents and examinations, 79-95 notably 
85-6, 89-90 

peer-learning programmes, 51—62 

Peggie, Andrew, 105-6 

perception, musical, 132 

percussion, 24, 98-100 

performance: as indicator of musical 
understanding, 5-17 passim; skills 
categorised, 81-2; voice-leading analysis 
and, 179, 191-2, 194; see also instrumental 
practice 

PGCE courses: music technology in, 
197-212; students’ attitudes to career, 
22, 29 

Phenix, Philip, 117-18 

philosophy: expressivism, 237-43; 
justifications for learning music, 123-4; 
of music, 302-4; see also aesthetic 
education 

Piaget, Jean, 39, 45-6, 200-201 

piano, 220-21; ‘doodling’ at, 160, 162, 163; 
voice-leading analysis and, 180; whole- 
brain approach to teaching, 253-61 

pitch, 43-4; see also voice-leading analysis 

playfulness: and authentic self-expression, 
240, 243; creative, 14, 15, 16, 158; 
‘doodling’ at the piano, 160, 162, 163 
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and Hong Kong curriculum, 227-34 

‘pop’ music, 26, 264 

portastudios, 198, 199, 204, 208, 211 

posture, 245-51 

practice, see instrumental practice 

Prevost, Eddie, 266 

primary level music, 28-9, 97-8, 98-100, 
217-18 

production, opera, 141-2, 144-56 passim 
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performing, 14-15; and IT systems, 
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see also ability; learning 
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Pugh, Aelwyn, 97-8 
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260-61; see also PGCE 
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repertoire: choice of, 9, 13-14, 16; 
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reverb units, 198 

Rhode Island report, 128-9, 130 
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Salford opera project, 141-2, 144-56 passim 
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132-4 
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sequencers, 198-209 passim 
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sight-reading see notation 

singing: beginning, 219-20; in general music 
classes, 25; as instrumental learning 
strategy, 285; Khyal singing, 301; in 
Kodaly system, 131; sight-singing, 
102-3; song literature in Hong Kong, 
228-30, 232-4; songbooks reviewed, 
293, 302; see also opera 
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song-writing: case study, 160-5; scores, 
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